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FITCHBURG STATE UNIVERSITY

Educational Leadership and Management
Comprehensive Syllabus

EDLM 8032
Strategies for Effective Administrators

(3 credits)

Instructor:
Office Hours: TBD
Contact Information: TBD

Catalog Course Description:
This course lays the foundation for becoming an effective administrator. Students build the knowledge,

skills, and dispositions of effective administrators through exploration of the many facets of administrator

duties. Topics covered include: communicating effectively, developing vision and a positive culture for

continuous improvement, data-driven decision-making, developing innovative action plans based on goals

and vision, creating a support system that empowers others, and developing steps of program

implementation within organization restrictions. Field experience hours are embedded in this course.

Subsequent courses will delve deeper into many of the topics covered in this course.

Texts•
Board of Regents of the University of Wisconsin System on behalf of the WIDA Consortium (2013), 2012

Amplification of The English Language Development Standards Ki~~dergarten —Grade 12. Madison,

WI: WIDA. Retrieved from
http•//www~~le com/url?sa=t&rct=j&q=&esrc=s&source=web&cd=3&ved=OCDOQFjAC&url=htt

p%3A%2F%2Fwww.wida.us%2F etaaspx%3Fid%3D540&ei=VCSkUon~BILC4APd~YHoCw&use=

AFQjCNGtCoBtZ f1RIvII14KLPJz FZ1Y6UjQ&bvm=bv.54934254,d.dm~

Bambrick-Santoyo, P., & Lemoy, D. (2012). Leverage leadership: A practical guide to building

exceptional schools. San Francisco: Wiley.

Center for Public Education (2013). The principal perspective: Full report. Alexandria, VA: National

School Boards Association. Retrieved from http://www.centerforpubliceducation.or ain-
Menu/Staffingstudents/The-Principal-Perspective-at-a-glance/The-princ ipal-perspective-full-

report.html

Cordeiro, P. A., &Cunningham, W. (2012). Edatcational leadership: A bridge to improved practice.

Boston: Pearson.

Massachusetts Task Force on the Evaluation of Teachers and Administrators. (March, 2011). Building a

breakthrough framework for educator evaluation in the commonwealth. Malden, MA:

Massachusetts Department of Elementary and Secondary Education. Retrieved from

http://www.doe.mass. edu/edeval/breakthrou~hframework. docx

Massachusetts Department of Elementary and Secondary Education. (2012). The Massachusetts model

system for educator evaluation: Part II.• School-level planning and implementation guide. Malden,

MA: Author. Retrieved from http://www.doe.mass.edu/edeval/modeU



Massachusetts Department of Elementary and Secondary Education. (2012). The Massachusetts model

system for educator evaluation: Part III.• Guide to rubrics and model rubrics for superintendent,

administrator and teacher. Malden, MA: Author. Retrieved from
http://www. doe.mas s. edu/edeval/model/

Massachusetts Department of Elementary and Secondary Education. (2012). The Massachusetts model

systens for educator evaluation: Part III.• Appendix B ESE model rubrics for school-level
administrator. Malden, MA: Author. Retrieved from
htt~//www.doe.mass.edu/edeval/model/PartIII App~.pdf

Massachusetts Department of Elementary and Secondary Education. (n.d.). Race to the top (RTTT).

Malden, MA: Author. Retrieved from http:Uwww.doe.mass,edulrttt/

Massachusetts Department of Elementary and Secondary Education. (2012-2013). Rethinking equity and

teaching for English language learners (RETELL). Malden, MA: Retrieved from

http://www. doe. mass. edu/retell/

Critical Friend/Professional Learning Community Protocol Resources
Massachusetts Department of Elementary and Secondary Education. (2010). Supporting school and

district improvement with professional learning communities. Malden, MA: Retrieved from

htt~//www.doe.mass. edu/apalucd/PLC ~uidance.pdf

Massachusetts Department of Elementary and Secondary Education. (2014). PLC expansion project.

Malden, MA: Retrieved from http://plcex~ansionproject.weeblv.com/

School Reform Initiative. (2013). Protocols. Denver, CO: Retrieved from

http: //www. schoo lrefarminitiative. org/protoco ls/

School Vision Resources:
Commission on Public Secondary Schools. (2009). Guidebook: Developing core values, beliefs, and

learning expectations. Burlington, MA: New England Association of Schools and Colleges.

Retrieved from http://cpss.neasc.or~downloads/Getting started/Guide to Core Values.pdf

Five steps to creating a unified school vision statement. (courtesy of Pam Robbins's and Harvey Alvy's

book, The ~Tew Principal's Fieldbook), [Web log comment]. Retrieved from

http~Uonline~rad mary~rove edu/blo bid/1 83 3 1 7/5-steps-to-creating-a-unified-school-vision-

statement

Maryland School Performance. Creating a shared vision is key to engaging in the school improvement

process. [Web log comment]. Retrieved from http://mdkl2.arglprocess/leadin~~vision.html

Muir, M. (2012). Creating a shared vision: The whole process. [Web log comment]. Retrieved from

htt~•//multiple~athways wordpress com/2012/08/09/creating-a-shared-vision-the-whole-process/

Southwest Educational Development Laboratory. The six strategies: How to make them work for you.

[Web log comment]. Retrieved from http://www.sedl.or~/csrd/voices/3.htm1#2]

School Culture Resources:
Barth, R. S. (2001). The culture builder. Educational Leadership, 59(8), pp. 6-11. Retrieved from

http•Ucursa ihmc us/rid=1207228897993 605800142 8024/Barth-%20Culture%20Builder.pdf

Character Education Partnership (CEP). (2010). Developing and Assessing School Culture: A new level

of accountability for schools (A Position Paper of the Character Education Partnership).

Washington, DC: Author. Retrieved from
htt~//www character or /~uploads/PDFs/White PaperslDevelopingandAssessin~SchoolCulhire pd

f
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Doll, B. (2010). Positive school climate. Principal Leadership, pp. 12-16. Retrieved from
http://www.nasponline.org/resources/principals/School ClimatePLDec10_ftsp.pdf

Education Council. (2012). Creating a positive and rigorous school culture. [Web log comment].
Retrieved from
http://www.mikvachallenge. org/site/files/719/ 124189/417288/63 5 847/GuideforPositiveAndRi

ous SchoolCulture.pdfJ

E-lead. (n.d.) Creating alearning-centered school culture. [Web log comment]. Retrieved from

http://www. e-lead.org/resources/resom•ces. asp?ResourceID=25

Habegger, S. (2008, September/October). The principal's role in successful schools: Creating a positive

school culture. Principal, 88(1), pp. 42-46. Retrieved from
http://w~vw.naesp.or~/resources/1/Principal/2008/S-O p42.pdf

Murray, T• (2013ZBuilding a positive school culture. [Web log comment]. Retrieved from
http://smartblo~s.com/education12013/08/08/building-a-positive-school-culture/

Picucci, A, C., Brownson, A., Kahlert,R., &Sobel, A. (2002). Shaping school culture. Principal

Leadership, pp. 38-41. Retrieved from http://www.principals.or~lportals/0/content/46991.pdf

Southeast Educational Development Laboratory. (n.d.). The school culture. [Web log comment].
Retrieved from http:Uwww,sedl.or change/school/culhire.html#norms]

TNTP. (2012). Greenhouse schools: How schools can build cultures where teachers and students thrive.

New York; Author. Retrieved from
http://tntp.or~assets/documents/TNTP Greenhouse Schools 2012.pdf

Other Resources:
Fitchburg State University Educator Preparation Programs. (2017). Conceptual framework, Fitchburg,

MA: Author. Retrieved from http:Uwww.fitchbur~;state.edu/edunit/ConceptualFramework2,cfm]

Massachusetts Department of Elementary and Secondary Education. (2017). Curriculum frameworks.
Malden, MA: Author. Retrieved from http:Uwww.doe.mass.edu/frameworks/cuirent.html or
http://www.fitchbur~state.edu/edunit/CommonCoreandCuiriculumFrameworks. cfin]

Massachusetts Department of Elementary and Secondary Education. (2017). Massachusetts performance

assessment for administrators: students assessment handbook. Malden, MA: Author.
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Fitchburg State University Education Unit Conceptual Framework

This course will address the dispositions of the Conceptual Framework in the following way(s):

Knowledgeable: As a result of the learning experiences in the course, the student will become more

cognizant of:
• School reform movements and their impact on education.

• Relevant underlying theories that are drawn upon by exemplary administrators.

• Cutting-edge, effective, and pervasive approaches for the development, delivery and assessment

of curriculum.

• What action plans are and how they are developed.

Skillful: As a result of the learning experiences in the course, the student will be able to:

• Influence the larger political, social, economic and cultural context.

• Develop and apply curriculum plans.

• Identify technology, telecommunications, and information system solutions to enrich operations,

curriculum, and instruction.

• Evaluate current research in educational administration.

• Find ways to integrate theory into practice where appropriate.

Caring: As a result of the learning experiences in the course, the student will be able to:

• Collaborate respectively with colleagues and the school community as a whole.

Address the needs and concerns of colleagues.

• Address discrimination based on disability, gender, race, religion, sexual preference, socio-

economic status, and so on both within the classroom and other school settings.

Ethical: As a result of the learning experiences in the course, the student will be able to;

• Apply their knowledge of federal and state constitutional, statutory, and regulatory provisions and

judicial decisions governing education.

• Adhere to statements of ethics, such as those presented by the NASSP.

Educator as Reflective Leader: As a result of the learning experiences in the course, the student will

further develop her/his capacity to collaborate with colleagues to reflect on research and data to improve

school culture, curriculum, instruction, and assessment, as well as reflect on data from observations to

identify best practices.
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Field Experience: This course requires field experience hours in order to complete assignments.

Field assignments will develop student knowledge, skills, and dispositions as administrators at the

level of appropriate level of administration (supervisor, director, or principal). The following

assignments are related to these hours (see Course Requirements section of the syllabus for details

of these assignments):
a. Interviewing and shadowing an administrator at the interest level of leadership

b. Attending a School Board/School Committee Meeting (the district level meeting held

in a public setting usually once/month).

Course Objectives:
This course prepares supervisors, director, and principals to develop their skills as administrators so they

are able to:
• develop a vision for teaching and learning that supports the learning of all students

• safeguard the values of democracy, equity, and diversity within the school

• engage stakeholders in all aspects of teaching and learning and the running of a school

implement a curriculum aligned to state curriculum frameworks,

• work collaboratively to articulate goals and objectives for curriculum, instruction, and assessment that

engage students; accommodate diverse learning styles, needs, interests, and levels of readiness;

support the learning of all students; and work towards closing proficiency gaps

• work collaboratively to develop and evaluate a comprehensive, rigorous, and coherent curricular and

instructional school program that engages all students

• explain the school committee/school board role in approval of district goals and objectives

• describe effective supervision and evaluation that is aligned in accordance with state regulations and

contract provisions

• explain the adult learning needs of staff and creates a culture of inquiry and collaboration

• promote school-based policies and procedures that protect the welfare and safety of students and staff

within the school

• respond to community interests and needs by building and sustaining productive school relationships

with community partners

Course Content
Leadership Standards—Knowledge, Skills, and Dispositions of Effective Administrators

• Leadership Standards, Values and Practice
• Context and Perspectives for Educational Leaders
• Leadership Theory and Practice

Leading Teaching and Learning
• Professional Learning Communities/Critical Friend Groups Protocols
• Vision, Core Values, and School Culture

• Creating a positive culture (the professional learning culture, the student culture, the
culture of family and community engagement

• Choosing and managing school leadership teams
• Creating a vision and core values

• Data-Driven Decision-Making
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• Observation and Feedback
• Educator Evaluation System Used in Students' State/District
• Effective Feedback
• Coaching Teachers Toward Greatness

• Professional Development
• What to Teach: Follow the Data
• How to Teach: Living the Learning
• Avoiding Common Pitfalls of Poor PD
• How to Make It Stick: Accountability

• Curriculum Development and Assessment
• Backwards by Design curriculum development
• Academic achievement
• Program improvement and evaluation
• Assessing student progress

Addressing Diversity—Closing the Achievement Gap
• Socioeconomic diversity
• Cultural diversity
• Linguistic diversity
• Differentiation
• Family and Community Engagement
• Creating an inclusive environment
• Student Support Services

• Special education
• School health
• Safety

The Nuts and Bolts
• School District Organizational Structure and Leadership

• The school committee/School Board (MA calls "School Boards" "School Committees")
• The superintendent
• Central office operations

• Resource Allocation and Management Overview
• Law and Policy Overview
• Resource Allocation and Management Overview
• Safe Havens: Developing School-Based Health Clinics

Instructional Strategies:

X Blackboard platform

X Case Study Analysis

X Collaborative Learning

X Computer Application

X Creating Visual Illustrations of Concepts

X Data Collection and Analysis
Discovery

X Discussion/Questioning

X Independent Learning

X Independent Research

X Interviewing

X Lecture/Presentation

X Problem Finding/Solving

X Reflective Response

X Role Playing/Simulation

X Viewing or Listening and Discussion
Other
Other



Course Requirements:

• Participation: Students are expected to participate every on-line class session class
activity/discussions, etc, to be prepared, to follow directions regarding assignments, to turn
assignments in on a timely basis and to communicate with the instructor regarding any questions or

requests for different deadlines. Participation in class discussions and cooperative groups is
expected. All students are responsible for meeting required deadlines on projects and assignments.

• Philosophy of Leadership: (Formative Assessment) Each student will write a paper on educational

theorists who have had an impact on his or her philosophy of leadership at the level of licensure
(supervisor, director, principal). The paper should include a minimum of four theorists. The major

tenets of each theorist should be summarized. The students should make clear how the theorist has

influenced the development of the student's own administrative belief system and philosophy. The
essential qualities of an effective administrator should be integrated throughout. The paper should
begin with an introduction to administrative theory and conclude with a summary of how the
theorists discussed have influenced the student's own approach to educationaUadministrative

practice. Note: APA format is required

This will be due near the end of the term so that students have the opportunity to incorporate theory,
research, and best practices examined throughout the semester.

Interviewing and Shadowing an Administrator (Supervisor, Director, or Principal) (Formative
Assessment) To build a more comprehensive and practical view of the administrator's role at the
level of interest to the student, students will shadow and interview an administrator at that level.

Each student will be assigned one of the professional standards, i.e. Instructional Leadership:
Promotes the learning and growth of all students and the success of all staff by cultivating a shared

vision that makes effective teaching and learning the central focus of schooling; Standard 2.
Management and Operations: Promotes the learning and growth of all students and the success of

all staff by ensuring a safe, efficient, and effective learning environment, using resources to

implement appropriate curriculum, staffing and scheduling; Standard 3. Family and Community
Engagement: Promotes the learning and growth of all students and the success of all staff through

effective partnerships with families, community organizations, and other stakeholders that support

the mission of the school and district; Standard 4. Professional Culture: Promotes success for all

students by nurturing and sustaining a school culture of reflective practice, high expectations, and

continuous learning for staff. Students will chronicle hours on a timesheet indicating what was
observed and/or accomplished.

Interview This assignment should begin with the interview that explores the administrator's

philosophy of leadership and how he or she meets challenges, as well as how he or she meets
the indicators of the standard assigned the student. Please note that the interview may take place
over multiple meetings with the administrator. Some pieces of the interview might take place

during informal meetings when questions might arise. Students should always carry a notebook

or tablet with them. Students who are assigned the same standard might want to work in pairs

or small groups to develop questions.

Shadowing Students are not expected to shadow the administrator for an entire day, though

that might be a choice. More important is to shadow the administrator during specific times of
the day, meetings, and other interactions. Suggestions below are not all encompassing, and each

student should take advantage of various shadowing opportunities that present themselves. The

list above might be used to focus some of the shadowing choices. Prior to the shadowing,
conduct apre-conference with the administrator in regard to which activities he or she would

7



like you to focus on. After the shadowing, you will score and provide feedback to the
administrator based on the appropriate forms used by your state/district.

a. Team meetings to look at data
b. Faculty meetings
c. Central office meetings
d. Parent meetings
e. Student discipline sessions

Assignment Requirements: Students will submit a report with multiple sections:
a. Introduction and overview of administrator's role and the school (1 page)
b. Summary, analysis, and reflection on the interview (2-3 pages)
c. Summary, analysis, and reflection on the shadowing, including the outcomes from the

scoring processed used, including strengths, challenges, and recommendations (3-5 pages)

d. Conclusions (1 page)
e. Appendix

i. Documentation of hours and activities (see form in rubrics section of the syllabus)
ii. Scored rubric and feedback
iii. Interview questions with answers
iv. Any documents and handouts, e.g., meeting agendas, curriculum maps, etc.

• Developing a School Vision, Core Values, School Culture, and Curriculum (Summative
Assessment). This is a group assignment that will consist of several steps to be carried out

throughout the term. Read all instructions before beginning.

Students will be placed in teams of 3-4 and will take turns facilitating the process of developing a
school vision, core values, school, culture, and curriculum. Processes/protocols for facilitating a
leadership team to develop a vision and core values, creating a positive school culture, and
Backwards by Design curriculum development will be taught during class sessions. The literature in

the field should be cited as appropriate, using APA formatting for any citations.

School Vision and Core Values:
• Members of the team will represent school stakeholders (administration, teachers and staff,

parents, community). Through a series of protocols, led by the facilitator, each team will
develop a vision statement and set of core values that will drive the rest of this assignment.

• Rational for the vision statement and core values: The team will jointly write a paper that
cites the research that supports the team's vision and core values. In so doing, the team

should address how any of the following were considered and possibly incorporated into
your vision: the use of data, fairness, accountability, cultural diversity, student achievement,
proficiency gaps, high expectations, linguistic diversity, social justice, safety, caring
environment, curriculum framework standards, communication, and family and community
support.

School Culture that Promotes the Ongoing Improvement of Teaching and Learning:
• Each member will research a positive school culture model to bring to the team to consider

for adoption adaptation for building their school's culture.
• During their turn as the facilitator, students will lead their teams in developing a school

culture that includes the essential three components and corresponding relationships among

relevant individuals that promotes positive learning: (1) the professional learning culture
(teacher-teacher relationships), (2) the student culture (teacher-student relationships), and (3)

the culture of family and community engagement (school staff-family-community
relationships). These components should be clearly aligned with the vision and core values.

Curriculum, Instruction, and Assessment that Promote Student Learning



• Student facilitators will lead their teams in developing curriculum, instruction, and

assessment that promote student learning.

• This section should include a brief introduction that gives an overview of the curricular,

instructional, and assessment practices to be implemented.

• Curriculum section components:
■ Overview ofcross-curricular content and skills—that is the essential knowledge

and skills that all content areas share. These are usually presented in bulleted

form and listed as standards or objectives. Cross-reference with Massachusetts

Curriculum Framework Standards.
■ Overview of essential content specific knowledge and skills, including the arts,

health, and other specialty content areas. Then bullet or list these as standards or

objectives. Cross-reference with Massachusetts Curriculum Framework

Standards.
Instruction section components:

■ A general statement about the types of instructional practices teachers will

implement. Each team should make clear beliefs about instructional practices that

are responsive to and connected to the diverse developmental needs, interests and

experiences of the school's students, including special needs, cultural and

linguistic diversity, and others.
■ A list and brief description of 3-5 such instructional techniques, such as

cooperative-learning groups, active learning, hands-on experiences, project-based

learning.
■ This section should be consistent with the mission core values of the school.

Pieces of the mission statement and core values might be integrated as

appropriate.
Assessment section components:

■ A general statement of the purpose of assessment for the team's school.

■ List and describe the variety of ways student learning will be assessed.

■ Explain how these tools are responsive to the diverse developmental needs,

interests and experiences of the school's students and how they will promote

student learning.
■ This section should be consistent with the mission core values of the school.

Pieces of the mission statement and core values might be integrated as
appropriate.

Conclusion: This section should tie everything together.

Facilitation of a School. Vision, Core Values, School Culture, and Curriculum: (Summative

Assessment)) Each student will facilitate a portion of their team's progress through the development

of a school vision, core values, school culture, and curriculum. The student will provide evidence of

this which should include the following log components:

• An introduction of how the each student organized the team, e.g., assigning readings,

assigning written responses, etc.

• Outline of each team session, noting PLC/CFG protocols used.

• Journal entry reflecting on the success and challenges of each session, as well as what

was accomplished. Each journal entry should also include next steps.

• Bibliography of sources used for the facilitation. Integrate sources when appropriate.

Schedule of Classes, Readings, Activities, and Assignments

D



Session Reading and/or Activities I Assignments Due:



Session Reading and/or Activities Assignments Due:

Week 1 - Groups

Read•
•

developed/assig

- Cordeiro &Cunningham: Ch. 1—Leadership Standards, Values and ned

Practices; Ch. 2—Context and Perspective for Educational leaders; - Groups

Center for Public Education (2013). The principal perspective: Full communicate

report. Alexandria, VA: National School Boards Association. Retrieved with instructor

from http://www.centerfoi~publiceducation.or ain- relating the
Menu/Staffingstudents/The-Principal-Perspective-at-a-dance/The- assignment of
principal-perspective-full-repoi~t.html facilitation

- Cordeiro &Cunningham: Ch. 5—Leadership Theory &Practice roles/timelines
for Group

NOTES FOR INSTRUCTORS: Project

• Introduction to course - Assignment:

- Go over assignments Students will

- Modeling of PLC/CFG protocol for small group discussion submit the

- Using the protocol, small group and large group activities and discussion portrait of their

about effective schoolleadership: Qualities, characteristics, new trends district's school

and challenges, best practices committee/scho

- Go over Interviewing and Shadowing Assignment of board to the
next session

Introduce: Leadership Standards—Knowledge, Skills, and Dispositions of
Effective Administrators

- Leadership Standards, Values and Practice
- Context and Perspectives for Educational Leaders
- Leadership Theory and Practice
- Small and large group activities and discussions around effective

leadership characteristic, recent theories of leadership, the reflective
practitioner, and leadership skills and style (finding your own), power,
roles, relationships, and school reform

- Investigation of state standards and areas in need of personal focus and
attention

- Activities and discussions focused on and comparison of leadership
standards, values and practices; context and perspectives for educational
leaders; the matter of ethics

- Modeling of PLC/CFG protocol
- Using the protocol, small group and large group activities focused on the

changing role of administrators and effective administrative practices in
regard to equity and justice; responding to needs while following the
mandates, laws, and standards; and the role of technology

11



Session Reading and/or Activities Assignments Due:

Week 2 Read: Due:

• Cordeiro &Cunningham: Ch. 4—School District Organizational
Structure and Leadership Portrait of student's

• C & C: Ch. 6—Leading Learning in Schools; district's school

• Bambrick-Santoyo & Lemoy: Ch. 5—Student Culture; Ch. 6 Staff committee

Culture; Ch. 7 Managing School Leadership Teams

• TNTP. (2012). Greenhouse schools: How schools can build cultures Draft of Vision and

where teachers and students thrive. New York; Author. Retrieved from Core Values for

http://tntp.or~/assetsldocuments/TNTP Greenhouse Schools 2012.pdf; feedback

Massachusetts Department of Elementary and Secondary Education.
(2010). Supporting School and Dzstrict Improvement with Professional
Learning Communities. Malden, MA: Author. Retrieved from
http://www.doe.mass.edu/apa/ucd/PLC~uidance.pdf; Massachusetts
Department of Elementary and Secondary Education. (2014). PLC
Expansion Project. Malden, MA: Author. Retrieved from
http://plcexpansionproiect.weebl~; School Reform Initiative.
(2013). Protocols. Denver, CO: Author. Retrieved from
http: //www. schoo lreforminitiative. or~/protocols/

NOTES FOR INSTRUCTORS: In a foniiat of yotu~ choosuig

• promote activities and discussions that examine cenh•al office operations
and roles and its relationship with the school admi~listratoc and school
committee—challenges and possibilities

- Students share and cotnpace and cont~~ast the portraits of their district's
school corrunittees

- Elploration and examination of school refot7n: Models of comprehensive
school refoi-~n (CSR), an assessment of school reform, hai-~iessing
technology, the leadership challenge—focus on integration of these
components and the mole of school culture

- Modeling PLC/CFG protocol
- Go over Vision, Core Values, School Culture, Cui~•iculum Assignment;

choose teams and facilitators
- Activities and discussion focused on leading learni~lg in schools, building

a culture for change; vision and core values; protocols for vision and
culture process

- Instructor modeling of creating a vision and core values using protocols;
teams tivork on vision, core vahies, and sc(lool culhue

- Activities and discussion focused on choosing, traini~ig and managing
leadership teams; practices that support teacher collaboration; targeted
professional development to support change

- Team work on school culture
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Session Reading and/or Activities Assignments Dree:

Week 3 Read:
- Bambrick-Santoyo & Lemoy: Ch. 1 Data-Driven Instruction, Ch. 2—

Observation and Feedback; Ch. 6—Professional Development
- Activates and discussions that focus on the relationships of data-driven

instruction, observation and feedback, and targeted professional
development

- Cordeiro &Cunningham: Ch. 9—Curriculum Development and
Assessment; Bambrick-Santoyo & Lemoy: Ch. 3—Planning;
Massachusetts Department of Elementary and Secondary Education,
(n.d.). Race to the Top (RTTT). Malden, MA: Author. Retrieved from
http:/Iwww.doe.mass.edu/rrit/

NOTES FOR INSTRUCTOR: In a format of your choosing, students share
curriculum and assessment outlines/maps/ benclunarks, and other germane
documents from thee• school sites.

- Studeirts share what was learned from the interview and shadowing
assignment; each group synthesizes what was learned in common and
what was different; each group reports o~rt to the whole group with a
visual

- If time, teams work on Vision, Core Vahles, School Culttue, C«rriculum
Project

To be discussed nett week---assign it this week.
Students take stock of the use of technology at their schools to share with the

class; examination of how technology is integrated into the curriculum and
teaching and instruction to close the achievement gap
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Session Reading and/or Activities Assignments Due:

Week 4 Read: DUE:

- Cordeiro &Cunningham: Ch. 7—Technology and Learning An - Draft of School

examination of the growth of technologies in schools and what that means Culture for

for aspiring school leaders feedback
- Use of

NOTES FOR INSTRUCTORS: In a format of your• choosing: technology at

- Sh~dents share, colnpace and conh•ast technology at their field site and its student schools

integration into the curriculum and teaching and leai~ing discussion

- Team work with instructor coaching - Interview and

- Create activities and discussions focusing on academic achieveulent, Shadowing

curriculum design a~~d educational programming, progi•an1 improvement Assignment

and evaluation, assessing st~~dent progress; the j•ole of RTT and the
Common Core State Standards

- Discussion on Use of Technology

Assignment: Shidents collect cilrriculum and assessment outlines/maps/
benchmarks, and other germane documents related to connect to curriculum
development and assessment to share newt session

Week 5 Read: D~~
- Cordeiro &Cunningham: Ch. 8 Diversity and Language Learning Ctu•riculum and

- PBL—Addressing Diversity assessment
- PBL Project 2: A Jalapeno in a Candy Jar: Addressing Diversity outlineshnaps/

- Rethinking EquitX and Teaching for English Lan~arage Learners benchmarks, and other

RETELL documents

- 2012 Am~lificatiofl of The English Lan~~ua~e Develo~rnef~t Standards discussion sharing

Kindergarten —Grade 12.

NOTES FOR INSTRUCTOR: In a format of your choosing, create and duect
activities and discussion that focus on:

- Diversity and English Language Learners
- WIDA
- Ho~v school culture, diversity, and analyzing data from assessment impact

curriculum and assessment
- The role of assessment data and ciu~ricuhlm that informs insh•Lictional

practices and professional development; creating a diversity leadership
framework

- Discussion sharing: Curriculum and assessment outlines/maps/
benclunarlcs, and other documents

Assignment: Collect information on school services, safety policies, and budgets
from school sites for next session sharing

14



Session Reading and/or Activities Assignments Due:

Week 6 Read: DUE:
- Cordeiro &Cunningham: Ch. 10—Student Support Services Draft of School
- C & C Ch.12—Resource Allocation and Management Curriculum for
- PBL—Safe Havens: Developing School-Based Health Clinics feedback

School Committee

Notes for Insti•ucto~•s: In a manner of your choosing, create and or focus on the Observations Report
following: Information on school

Lecture budgeting and fiscal accountability services, safety policies,

Activities and discussions that examine the role of strident services (Special and budgets fi•om
Education, school, health, safety) to improve st~ide~rt learning and close tlie school sites
achievement gap discussion sharing

Activities and discussions that examine the role of resource allocation and
management in asstu•ing services and equity in curriculum, instruction, a~ld
assessment; the role of performance appraisal, the role of state, federal, and local
funding; students share the resources they brought from their school sites and
relate these to the readings, activities, and discussions
Students share their school committee assignment, relate findings to this session's
readings, activities and discussions

Week 7 Read: DUE:
- Cordeiro &Cunningham: Ch. 11—Law and Policy; - Philosophy of

Leadership

NOTES FOR INSTRUCTORS: - Vision, Core

• Students will identify and read through their own state's laws and Values, School

regulations regarding becoming au administrator. Culture,

- Promote Activities and discussion that examine the influence of laws and Curriculum

policies that support, impact, and challenge schools' work Project

- Create small group work on integ►•ating laws and policies, including - Facilitation Log

categorizing them when appropriate;
- The p~u•pose of this session is to tie together• the interrelationship of all

components of developing effective adminish~ators covered by this
course; visual representations are encotu•aged

- Students present Vision Project
- Shldents share Philosophy of Leadership
- Closure activity

15



Assignment Distribution for Grading

Assi nments
Course Activities, Assignments &Participation in Discussions 10%

Philosophy of Leadership (Formative Assessment) 20%

Interview and Shadowing of Administrator at the Level of Licensure Sought

Formative Assessment

30%

School Board/School Committee Observation Report 10%

Individual Facilitation Log (Summative Assessment) 10%

School Vision, Core Values, School Culture, and Curriculum Project (Summative

Assessment

20%

Total 100%

Graduate Grading System
4.0 95-100 A
3.7 92-94 A-
3.5 89 — 91 A-B+
3.3 86 — 88 B+

3.0 83 — 85 B
2.7 80 — 82 B-
2.5 77 — 79 B-/C+

2.3 74 — 76 C+

2.0 71— 73 C
0.0 0 — 70 F
W Withdrawn
IN Incomplete
IP In-Progress

Extended Campus Students
Fitchburg State University encourages all Extended Campus students to take advantage of online student

services. Created in a "virtual student center" just for them, the pages provide access to Counseling

Services, Career Services, The Student Activity Center, Library Services, the university bookstore and

many other helpful links. Go to the university homepage at http://www.fitchburgstate.edu/ and click on

Offices and Services. Scroll down and click on Extended Campus Center.

Distance Learning &Extended Campus Library Services & OneCard

The Gallucci-Cirio Library at Fitchburg State University provides a full range of library services

including borrowing privileges; document delivery (books and articles mailed to your home); Interlibrary

Loan; reference assistance via: phone, email, IM, Blackboard's Collaboration and Elluminate tools, Skype

and in-person; library instruction; research help and more. Any questions relating to library services

should be directed to Linda LeBlanc, Access Services Librarian, at 978-665-3062 or

dllibrarv(a~fitchburgstate.edu. There is also a special section for Distance Learning and Extended Campus

m



Services at http:Ufitchbur~state.lib~uides.com/dlservices outlining the wide range of services available to
students and instructions as to how to access them.

Students who are currently registered with the university may access any of the library's subscription
databases, including an increasing number with full-text, by visiting the Gallucci-Cirio Library's
homepage at http://www.fitchbm~g;state.edu/academics/library and clicking on the Research Databases
button in the center of the page. Students select the resource they want to access from the alphabetical or
subject listing. Once clicked on a database title, the student will be prompted for her or his Falcon Key
logon information; the same logon used for their Fitchburg State email account and for online Blackboard
courses. If the student does not know the Falcon Key username and password or if they have any
problems logging in, they can contact the university's Technology Help Desk at 978-665-4500 or
helpdesk(c~fitchbur~state.edu. The Library can issue a temporary guest Falcon Key to use while the
Technology Department is setting up the account (ca11978-665-3062 or email at
dllibrary@fitchburgstate.edu).

All registered Fitchburg State University students are eligible for a Fitchburg State University OneCard
ID, which also serves as his or her library card. If the student has not received her or his OneCard yet,
they can still access all of Fitchburg State online services as long as they have activated their library
account. Activate library accounts in person at the Circulation Desk or online at
http://www.fitchburgstate.edu/academics/library/policies/borrowing-renewals/. After activation by the
Gallucci-Cirio Library and receipt of their OneCard, students may also use any Massachusetts State
College/LTniversity Zibrary as well as participating libraries in the Academic and Research Collaborative
(ARC) during the current semester.

OneCards are available on campus all year round. Students wanting a OneCard must either present a
course registration confirmation at the OneCard Office in the Anthony Building, main campus or
complete the online Extended Campus OneCard request form, which can be found at
http:Uweb.fitchbur~state.edu/technology/onecardiphotolesslindex.cfm. The OneCard Office number is
978-665-3039.

Fitchburg State University Library Online Services
Online Library Services maybe accessed through the Fitchburg State University Homepage at
www.fsc.edu/library. Students may access any of several full-text online databases. Passwords are
available to students by calling 978-665-3762. Degree students are eligible for a Fitchburg State
University ID, which allows use of all Massachusetts State University libraries for the current semester.
ID card is available on campus. To obtain an ID card, student must present course registration
confirmation at Academic Computing and Media Services, room 229, the Conlon Arts Building. Call
978-665-3039 for available times.

University Policies

Students with Disabilities
Disability Services is the primary support system for students with disabilities taking classes in the day
and evening divisions. The office is located on the third floor of the Hammond Building and can be
reached at 978/665-3427 or 978/665-3575 TTY. If you need course adaptations or accommodations
because of a disability, please talk with me. It is important that the issues relating to disabilities be
discussed with me as soon as possible.

Grade Appeal
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If you disagree with the evaluation of your work or believe an improper grade has been assigned, an

appeal may be followed. Please discuss the matter with the instructor and refer to the Fitchburg State

University Grade Appeal Policy in your Student Handbook.

Academic Integrity Policy
The faculty in the Education Unit at Fitchburg State University adhere to the policy that work submitted

in fulfillment of course requirements will be solely that of the individual student and all other sources will

be cited appropriately. University Academic Integrity Policy, as outlined in the University Catalogue,

will be strictly adhered to.

Copyright Policy
You are reminded that, in preparing handouts for peers or the instructor, reproduction of copyrighted

material without permission of the copyright owner is illegal. Such unauthorized copying may violate the

rights of the author or publisher. Fitchburg State University adheres to federal laws regarding use of

copyrighted materials. See the Student Handbook for more details.
Matriculation
If you plan on matriculating into a graduate program at Fitchburg State University, please be aware that

twelve semester hours of Fitchburg State University credit taken within a year prior to the student's

admission may be applied to the degree program with the approval of the program chairperson. Anything

over 12 credits prior to matriculation will NOT be accepted towards the degree.

Instructor Policies:

Attendance and Participation
1. As an emerging professional, you are expected to attend/log-in for every class session, to be prepared

and to communicate with the me regarding any absences or issues related to turning in assignments

on time. Absences and tardiness may result in a permanent grade change.

2. Participation in class discussions and cooperative groups is expected. All students are responsible for

meeting required deadlines on projects and assignments; your ability to complete tasks in a timely

fashion demonstrates professional maturity and an ability to organize and manage time. Completion

of assigned reading is imperative to your individual development as a professional.

3. All of these behaviors regarding attendance, preparation, and meeting deadlines are factored into the

final grade.

Assignments
1. All assignments must be typed, doubled-spaced, and use APA format when appropriate.

2. Assignments must be submitted on the due date unless other arrangements have been made with the

instructor PRIOR TO THE DUE DATE. No late work will be accepted unless arrangements have

been made with the instructor and an extended due date negotiated. Late assignments may incur a

reduction of points/day late.

All students are expected to demonstrate a level of writing proficiency that is appropriate for emerging

professionals in the field of education and at the graduate level. Assignments that are handed in with

obvious spelling errors, inadequate sentence structure, and a lack of organization will not be graded and

will be returned to the student. Students are responsible for the revision process. If improvement is not

made on the second assignment, the lack of writing proficiency will be reflected in the grade given on the

assignment.

18



Please communicate with me early in the semester if you are concerned about written assignments,

so that I can assist you in getting the support you may need.
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